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Abstract 

This study is conducted to concentrate on the analysis of 

classroom discourse, specifically, teaches talk in the EFL classroom at 

Al-Asmariya Islamic University, Zliten. It attempts to realize the 

interpersonal meaning built in the male and female teachers' interaction 

in the classroom, and the difference between the male and female roles 

based on the interactional MOOD ANALYSIS of Systemic Functional 

Grammar model which is presented by Halliday (1985, 1994, 2004 & 

2014). In this study, discourse analysis and descriptive-qualitative 

textual analysis are applied as research methods. The data were 

collected through the method of observations by recording the 

conversation between the teachers and the students during the lectures. 

Questionnaire is used in the study to collect more data and support 

analysis. The utterances of the spoken language collected were 

analysed within the concept of SFG. The analysis was performed on the 

Mood structure of the clause in order to realize the interpersonal 

meaning constructed in the interaction. (Bloor and Bloor, 2013) clarify 
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that Functional Grammar is the study of how meanings are built up 

through the choices of words and other grammatical structures.  

The study resulted in that the speech functions had been used 

differently by the male and female teachers to create the interpersonal 

metafunction in their interaction with the students. The female teacher 

tended to apply interrogative clauses of Mood dominantly while the 

male teacher used declarative clauses mostly. Therefore, they play 

different roles in the teaching process.  

Keywords: Teachers talk, interpersonal meaning, SFG. 

Introduction 

Language is an important aspect in human's life. 

People use language to communicate and keep their daily 

routine going on. In general, people use different methods to 

communicate. Gesture, symbol, writing and the oral speech 

are lingual methods for communication. Eggins (2004:1) 

explains that “in our ordinary life we are constantly using 

language. We chat to family members, organize children for 

school, read the paper, speak at meeting, serve customers, 

follow instructions in a booklet, make appointments, surf the 

internet, call in a plumber, record our days‟ thoughts and 

activities in a journal, chat to our pets, send and read a few 

emails, sing along to CDs, read aloud to our children, and 

write submissions. All of these are activities involving 

language”. Fontain (2013) illustrates that all speakers of a 

language do something with it; they use language, they may 

play with it, shape it, but ultimately they use it for particular 

purposes. It serves a function. The way in which people use 

language is always driven by the context within which people 

are using language, and the speakers‟ individual goals or 

objectives (conscious or unconscious). He adds that language 

is being used for the job of the speaker in different contexts 

such as (casual conversation, political speech, letter to the 

editor, etc.). The language itself is a communication practice 

mediated by linguistic system (Shitemi, 2009). In the 
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teaching process; for instance, a teacher must apply language 

as means to interact with the students in the classroom which 

is called teacher talk. Xiao-yan (2006) defines teacher talk 

(TT) as a kind of language the teacher uses for instruction in 

the classroom. 

1.1 Discourse Analysis  

 Discourse in common is defined as “the way in which 

language is used socially to convey broad historical 

meanings, it is the language identified by the social 

conditions of its use; by who is using it and under what 

conditions. Language can never be neutral because it bridges 

our personal and social worlds” (Henry & Tator, 2002: 25). 

The theory of discourse by Gee (1999) which refers to the 

way of using language in thinking, feeling and believing that 

oneself can be a member of social group and playing a social 

meaningful role; argues that in using language, 

communicators do not only communicate, but they are also 

signal their membership in different groups. In other words, 

they can recognize whether other people belong to their 

group or not. That means Discourses are used to ensure that 

right people get to the right places.  

Paltridge (2012) explains discourse analysis (DA) as a 

research method used to investigate what is beyond the form 

of the word, clause and sentence. "Discourse is inextricably 

linked to the enactment of social activities (e.g., classroom 

lessons), the formation and maintenance of social identities 

(e.g., students as capable learners), the interactions of social 

groups (e.g., classroom communities), and the establishment 

of social institutions (e.g., schools). Discourse analysis (DA), 

therefore, is able to meet two calls in the field of education 

research: first, the call for sociocultural and contextual 
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considerations, and second, the call for a more scientific 

basis for claims” (Otten, 2010: 3). 

Discourse analysis (DA) is a research tradition that 

focuses on analyzing issues of classroom discourse in 

linguistic terms with the method that aims to study classroom 

transcripts using utterances to predetermined categories 

(Nunan, 1993). 

Regarding classroom discourse of Mathematics for 

example, Otten (2010) explains that “discourse analysis 

could provide information about students‟ conceptions of 

what it is to do mathematics by looking at how they talk and 

write about it (reflecting the situation) and could also provide 

guidance to teachers exposing the ways in which their 

language use characterizes mathematics (constructing the 

situation)” (p.3).  

  The possibility of discourse analysis as a research 

method to bridge the divide between theory and practice, or 

basic and applied research is arisen from “magical property” 

of language as described by Gee (1999) (Otten, 2010: 3). In 

his description of discourse analysis, Gee (1999) states that 

“language reflects the situations in which we are 

communicating, as we modify our speech and use 

appropriate language for the circumstances, and 

simultaneously constructs that situation” (p.11).  

Within the context of learning, discourse analysis 

“rests upon observable behavior such as speech, written text, 

and gestures, requiring less appeal to invisible structures and 

states” Otten (2010, p.4). The current study was designed 

for the purpose of analyzing the classroom discourse which 

is a basic phenomenon in language use and studies. 

Classroom discourse covers classroom texts, conversational 

communication, students- teachers‟ interaction, students 
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interaction. Classroom discourses have been investigated 

intensively by a lot of linguists and social scholars around 

the world (Van Djik, 1998; Cazden, 1988; Suherdi, 2010). 

1.2. Aims of the Study 

This study aims to analyse the interpersonal 

metafunction in the classroom discourse. The analysis is 

meant to explore the interpersonal metafunction in the male 

and female teacher talk. It also aims to investigate the 

teachers roles in the classroom based on some linguistic 

models of discourse analysis. 

1.3. Statement of Research Problem 

The study of interpersonal meaning and teachers roles 

in the EFL classroom interaction within the Hallidayan 

model of SFG (1985, 1994, 2004 &2014) focusing on the 

role of teachers communicative functions in EFL classrooms 

at Libyan Universities has not been given an attention yet. 

Therefore, it was found that conducting such study would 

contribute to more investigations of classroom discourse that 

may benefit in the academic future in Libya. The findings of 

the current study are limited to the participants of the 

research and can‟t be generalized. 

 

  2. Literature Review 

The present study looks specifically at the 

interpersonal meaning structured in the classroom interaction 

utilizing Systemic Functional Grammar analysis of Mood 

types. The model of SFG works on analyzing teachers‟ roles 

and their communicative functions through the analysis of 

actual language employed by teacher and students in during 

classes (Eggins, 2000). When people communicate, they 

produce language and construct meaning at the same time 
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(Bloor and Bloor, 2013). Eggin (1994) states that Hallidayan 

SFG is concerned with the analysis of communicative 

function which Halliday refers to as speech function. 

2.1 SFG as a Theoretical Framework  

  Systemic Functional Linguistics as a notion of 

linguistics (SFL) has been initiated by Halliday through his 

publication of an article of Chinese Language Grammar in 

1960s.  SFL is a linguistic work provides an introduction to 

English grammar description. Halliday (1994) suggests that 

this work can be used as an introduction to both a functional 

theory of the grammar of human language in general, and to 

a description of a particular language such as English. 

The term grammar is used in a special way within the 

Hallidayan concept of SFL. Hallliday (2014) in his notion of 

SFG (Systemic Functional Grammar) which is a part of SFL, 

views grammar as a linguistic term which is not a book, and 

it is not concerned with just the form of words and sentence. 

Rather, it is an intricate system of knowledge that 

encompasses sound and meaning as well as form and 

structure. SFG is a principle practical concept which is 

crucial to language analysis, it is a system of meaning. (Bloor 

and Bloor, 2013). And without knowing how our grammar 

works, we would not be able to communicate (Fontain, 

2013).  

Metafunction is a term Halliday and Hassan (1985) 

used to describe the modes of the meaning of the clause 

[clause function]. In SFG, Halliday (1985, 1994, 2004 

&2014) explains that making sense of peoples experience 

and acting out human‟s social relationships are language 

functions [Metafunctions]. In other words, “language 

construe human experiences, it names things and categorize 

them, it represents the processes of experiences, some doings 
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or happening, saying or sensing, being or having with its 

various participants and circumstances” (Halliday and 

Mattheissen, 2014. P. 30). The clause of language beside its 

function of construing experiences (experiential 

metafunction), there is another function is going on 

(enacting); enacting the personal and social relationships 

with the other people around us. Enacting means that the 

clause has the role of being a proposition or proposal. People 

may give information, ask questions, give an order or make 

an offer through the clause, and express attitudes towards 

whoever is addressed or being talked about. When people 

perform these roles, the clause used has an interactive 

process, thus it functions as exchange and the interpersonal 

metafunction is established (Halliday and Matheissen, 2014) 

 The principal grammatical system of the clause as 

exchange is that of Mood. Clause as exchange requires two 

parts of language users, speaker and listener or writer and 

reader. (Halliday, 1985, Marthin, 1992, Eggins and Slade, 

2005) state that in any speech or talk, the speaker adopts a 

particular role for himself and gives the listener a chance to 

play a different role which are identified by the mood types. 

This means if the speaker asks a question, he/she takes the 

role of information seeker, and the listener becomes a 

supplier of the information required. Both the speaker and 

listener taking different roles assigning a complementary one 

to the other to achieve a development of a dialogue. Table (1) 

illustrates the roles of Language users as presented by 

Halliday (1985, 1994, 2004, and 2014) and Table (2) 

presents the roles categorization. 
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Table (1): particular speech roles adopted by speakers 

Giving 

(Inviting to receive) 

Demanding 

(Inviting to give information or 

action) 

The speaker is giving something 

to the listener(piece of 

information) 

The speaker is demanding 

something from the listener 

Ex: Boof keeps scaring me. Ex: Just push him off. 

When has Boof bit you? 

(Halliday and Mattheissen, 2004: 106) 

 

Table (2): Halliday’s categorization of the most 

fundamental types of speech roles: 

 Commodity exchanged 

Role in exchange Goods and services Information 

„Giving‟ „offer‟ 

Would you like this 

teapot? 

„Statement‟ 

He is giving her the 

teapot 

„Demanding‟ „Command‟ 

Give me that teapot ! 

„Question‟ 

What is he giving 

her? 

(Halliday and Mattheissen, 2014: 136) 

 

 The framework of Hallidayan‟s Functional Grammar 

and discourse analysis of classroom as tools of analysis 

provides realization of the mood of the clauses used by 

teachers in their teaching process in classroom. It identifies if 

there are statements produced by the teacher to give 

information to his/ her students or only questions are asked 

by the teacher to communicate with the students, it also 

answers the questions what types of questions are being 

asked?, and if the interaction depends mostly on declarative 

or interrogative expressions, or if it includes any commands, 
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offers or not. Functional grammar can provide answers to all 

these questions (Otten, 2010).  

Also within the perspective of the interpersonal 

metafunction in the classroom, Christie (2005) who 

employed the functional grammar framework in educational 

research noted that by the role of mood, the teachers can give 

information to the students. And the analysis of pronouns 

used by the teachers in the classroom can shed light on the 

relationships between teacher and students. She found that 

teachers may use first person plural forms “we” to create 

solidarity.  

  Regarding the male and female interaction of teachers 

in the classroom, the realization of Mood structure and 

function by Holmes (2001) shows that there is an assumption 

provided by Fikri, Dewi, & Suarnajaya (2014) in explaining 

the difference of the linguistic stuctures of classroom, that 

both male and female teachers tend to be different in using 

linguistic forms in terms of teacher talk. 

2.2. The Concept of Teacher Roles 

 According to Harmer (2007), there are 8 roles played 

by the teacher in the process of teaching in the classroom. 

Teacher can be a facilitator, a resource, a controller, a 

prompter or motivator, a participant,   an organizer, a tutor 

and an assessor. And these roles have their own 

characteristics. 

 Harmer (2001) argues that the teacher role changes 

according to the different functions he/ she performs in 

practicing the learning tasks and procedures, and the 

classroom activities. Teacher may take the role of facilitator 

when he/she provides his students advice and support. 

Teacher functions as a resource as he/she provides their 
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students with the relevant materials they need for learning 

such as books, research papers and internet. Moreover; 

teacher can be a controller if he/she is taking control of the 

whole class. And the teacher becomes prompter or motivator 

when he/she encourages students to participate in the 

classroom and makes suggestions about how students may 

proceed in an activity.  Harmer (2007) claims that the role of 

participant is the role of the teacher through which he/she 

takes part in the students' activities with offering suggestions. 

And the role of organizer refers to the teacher's ability in 

giving instructions to the students to know exactly what they 

may do and setting up activities, so the teacher is successful 

if he applies good organization.  

Harmer (2007) adds that in the role of tutor, teacher 

acts as a coach while the students are involved in group work 

or self-study. He just provides guidance to their tasks, and 

the role of assessor is played by the teacher when he/she 

corrects students‟ mistakes and inappropriate performance, or 

providing feedback for further learning. 

 Some studies have investigated the teacher role in 

practical contexts such as Brown (1994), Noreen (2009) and 

Yang (2010). 

3. Methodology 

This study can be considered as a case study since it 

deals with the communicative interaction performed by the 

instructors in English Language classrooms, at Alasmarya 

University, Zliten, Libya. A descriptive-qualitative design of 

research (Silverman, 2002; McMillan & Schumacher, 2001; 

Alwasilah, 2002) is employed in the study. It is carried out 

on a specific context of situation (two teacher‟s talk). In this 

case, there‟s an analysis and comparison of the interaction 

presented by male and female teachers at AlAsmariya 
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University. This analysis may result in deep realization of the 

situation of classroom interaction as Merriam (1998) states 

that „case study is employed to gain an in depth 

understanding of the situation and meaning for those 

involved‟. 

A discourse analysis (DA) i.e. a descriptive textual 

analysis is used to analyse the data (spoken discourse of 

classroom). The data collected by the method of observation 

through the audio recording of lectures introduced by 2 

teachers of English Language, one female and one male in 

Fall 2019. The teachers and the lectures recorded were 

selected randomly.  

A questionnaire was also used. It was distributed 

randomly on 10 male teachers and 10 female teachers 

working in Alasmariya University at Faculty of Arts, Faculty 

of Human Sciences, and the English Language Centre in the 

University. The questionnaire was just used in order to get 

more and deeper opinions and details regarding the 

classroom interaction and teacher talk. To sum up, the study 

is based on a qualitative research.  

The transcripts of the spoken utterances of the lectures 

recorded were categorized into clauses according to the 

Mood structure system. In other words, the classifications of 

(statement, offer, question, and demand) as introduced by 

Halliday (1985, 1994, 2004, 2014). Halliday and Mathessein 

(2014) suggest that the analyisis of Mood types leads to the 

understanding of the interpersonal meaning of the 

interactants. Besides, the teachers‟ roles suggested by 

Harmer (2007) are realized by the mood structure. 
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 4. Discussion of Findings  

Table (3) displays the number of the clauses used by both 

male and female teachers in the Mood structure in their talk: 

Table (3): frequency of the clauses types used by both Male and 

Female teachers 

Speech function Male teacher Female teacher 

 

 

Information 

exchange 

statement 

(giving 

information) 

 initiator:176 

respondent:25 

initiator:30 

respondent:17 

 

question 

(demanding 

information) 

 

10 (at the end of 

lecture) 

 

 

78  

 

 

Goods and 

services 

exchange 

Offer 13 0 

Command 7 32 

Compliance 23 5 

Total 254 total 162 

 

 From the analysis above, the male teacher uttered 254 

clauses to communicate with the students. He applies 211 

clauses for the purpose of giving and demanding information 

(information exchange) through the statements. He employed 

176 clauses as initiator and 25 clauses as a respondent of 

students‟ questions. The questions for demanding 

information were made through 10 clauses at the end of the 

lecture only.  

  On the other hand; 20 clauses were used to give and 

demand goods and services. From the 20 clauses of giving 

and demanding goods and services, there were Only 7 

clauses to express commands, and 13 for offers. Besides, he 

expressed compliance 23 times. 
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 In comparison with the female interaction, the results 

show that she produced only 125 clauses in her interaction 

with the students to give and demand information. She used 

47 clauses to give information; 30 of them were to express 

initiation of the information which appeared mostly at the 

opening and at the end of the lecture, whilst 17 were to 

answer the students' questions through which the teacher's 

task was as a respondent. Besides, she employed 78 clauses 

to ask questions (demanding information). For giving goods 

and services she used 32 clauses to express commands while 

there are no offers applied. 

  Some examples of Mood types realized in the data are 

below: 

(1). DECLARATIVE CLAUSES (for giving information). 

[1]: Today, I would like to explain the present perfect tense, 

and at the end of the lecture we will have some discussions. 

(A modulated declarative clause uttered by the male teacher). 

[2] First of all, I am going to tell you that this lecture is the 

last lecture since I will be on leave for the whole next month.  

(A declarative clause uttered by the female teacher) 

In sentence [1] and [2] presented above, the clauses: „I 

would like to, explain the present perfect tense, we will have 

some discusions, I am going to, this lecture is the last lecture, 

and I will be‟, all have Subject and Finite as Halliday (2004) 

explains that "The MOOD elements of the clauses are 

structurally Subject followed by Finite" (p, 108). This means 

that the statement speech functions are realized in terms of 

declarative Moods. The male teacher opens the lecture by 

informing the students what will he do, and he gives them 

information about the topic of the lecture. He is initiator. 
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The Mood components of clause [1] structurally 

contains Subject "I” and Finite “would”. It means that the 

declarative Mood includes “would” as a modalization word. 

It expresses different interpersonal meaning from the other 

common declaratives without modallization. The purpose of 

modalization in the clause is for inclination which is 

commonly used to express politeness (Eggins, 1994). The 

teacher might say “First of all, I want to inform you”; 

however, he wants to soften the power and the dominance 

tendency by the word 'would' instead. In clause (2) as uttered 

by female teacher, the direct declarative clauses are used, 

there are no modalities applied. 

 (2) INTERROGATIVE CLAUSES (Demanding 

information) 

Question functions to demand information from the 

listeners in the speech and takes the form of interrogatives. 

(Eggins, 1994). 

[3] T: Have you realized something from the recording 

you‟ve already listened to? (By the female teacher) 

S: Yes 

[4] T:  what is the main topic of the conversation? Who are 

the participants of the conversation, their names and jobs, 

and where does the conversation take place? (By the female 

teacher). 

[5] T: Could you understand? (By the male teacher). 

S: Not well 

The analysis of the MOOD structure in the clauses 

above shows the order of Finite and Subject. The Finite 

precedes the Subject. According to (Eggins, 1994: 173) “In 
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interrogative mood the finite always comes before the 

subject”. In the example (3) above, the teacher demands her 

students to answer her questions regarding the lesson of the 

lecture through the interrogative clauses: have you realized, 

what is the conversation topic, who are the participants and 

where does the conversation take place. In all these clauses 

the finite (have, is, are and does) precede the subjects (you, 

the conversation topic, the participants, and the conversation. 

in clause (5), he investigates if the students could understand 

the lecture contents or not. It is to ensure that they could 

grasp it. The students used different answers for the teachers' 

questions based on the context. 

(3) CLAUSES OF COMMAND 

The clauses of command have been implied by both 

the male and female to demand services from the students in 

the form of imperatives.  

[6] You can go out, please (by the male teacher). 

[7] Excuse me, give me your attention and keep silent. (By 

the male teacher). 

[8] Write your sentence on the board, please (by the male 

teacher). 

[9] Now I want you close the books. (By the female teacher). 

[10] Be silent. (By the female teacher). 

[11] Write the answer on the board. (By the female teacher) 

[12] Fatima, answer question 2, please. (By the female 

teacher). 

[13] Use the blue marker to write. (By the male teacher). 
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The mood element in the imperative clauses above is 

the Finite only. There is no Subject. Eggins (1994) explains 

that the imperative has only residue which is the part of the 

clause. In the exchange event, command has a function of 

demanding something from the listener. The teacher 

employed this type of Mood system to give orders and 

practice power on the students. It has been noted that the 

male used commands in accompany with the adjuncts 

„excuse me‟ and „please‟ severely in different contexts to 

express compliance. This reflects a kind of politeness. 

Moreover; using modals in command may soften the 

force of the command language as in example (6) when the 

male teacher gives an order to the student to leave the 

classroom with the modal of permission „can‟. On the other 

hand, the female does not use modals and she has a little 

usage of adjuncts in the commands, instead she uses direct 

language of orders. 

(4) CLAUSES OF OFFERING 

From the data, offering as a speech function of 

initiation is used by the male teacher only. The function of 

offering is to give goods or services through the discourse 

(Halliday & Mathieson, 2014). 

 According to (SFL), the interactants use the offering 

structure in order to ask for giving goods or services through 

the modulated interrogative. 

[14] T:  can you write the lecture contents on the board, 

please? ‟ 

[15] T:  can you read the question?  



 
 
 
A Functional Analysis of Teacher Talk in English as a Foreign Language (EFL) 

classroom at Al-Asmariya University  

 

 مجلة الجامعة األسمرية: العلوم الشرعية واإلنسانية

690 

Both clauses have the speech function of offering 

which is realized in terms of modulated interrogative. The 

modulated interrogative is the case when the finite precedes 

the subject to express a polite offering function. In the 

context of the classroom clauses, it usually gives the meaning 

of inclination and not ability based on the notion of Modality 

in SFL (Halliday, 2014). 

The mood structure of the clause „can you?‟ has the 

finite „can‟ and the subject (you). It gives the semantic 

meaning intended by the teacher as he addresses a specific 

student to write the lecture contents on the whiteboard, while 

in the second case he is offering all the students to read the 

question silently. 

 To sum up, in the declaratives, the information is 

provided from the speaker (teacher) to the listener (student). 

The former functions as a provider of information and the 

latter is a recipient of information. This mood structure is 

used mostly by the male teacher.  But in the interrogatives, it 

can be seen that the opposite transfer of information is found; 

the initiator speaker (teacher) expects to receive an answer 

(information) from a listener (student), and this mood 

structure appears mostly in the female teacher talk. This 

shows that the male is a provider of information while the 

female is a recipient of information. In the imperatives, the 

female interlocutor demands the goods & services more than 

the male by the application of direct language (commands) 

through the lecture. All the offering statements are expressed 

by modulated interrogative which are used by the male 

teacher only whilst she prefers using a lot of commands with 

direct language. 
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4.1 Realization of Interpersonal Meaning in the Talk 

  The male teacher has used more declaratives in 

comparison with interrogatives. In the interaction between 

the male teacher and students in this research, the process of 

exchange is mostly one side which is performed by the male 

teacher through declaratives, by which speaker intends to 

express information to the addressee. According to the 

questionnaire, the focus on using more declaratives in the 

talk by the teacher reflects the teachers' intention to provide 

his students the concepts of the lecture and improve their 

knowledge of language, with ignorance of investigating what 

is going on in their minds. The teacher prefers keeping 

distance between his students and himself rather than 

building a close relationship which requires exchanging 

speech. This is in line with Goffman (2004), who states that 

using declaratives in high frequency will cause language 

learners‟ proficiency to be much more. 

 On the other hand, the intensive use of questions by 

the female teacher aims to guide the students to the topic they 

are going to learn easily. Using a lot of interrogative clauses 

in her talk more than other types of mood structure means 

that the lecture is explained in the form of demanding.  She 

tends to make the role of information provider to be played 

by the students and she takes the role of information seeker 

and receiver. This means that the female teacher is more 

serious and guider in the interaction than the male teacher. 

This is in coordination with Fishman (1978) who explains 

that “there is an overwhelming difference between male and 

female use of questions as a resource in interaction. At times 

I felt that all women did was ask questions. In seven hours of 
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tapes the three men asked fifty -nine questions, the women 

one hundred and fifty, nearly three times as many” (p. 400). 

According to Alaei (2010: 211-228), “In 

interrogatives, the route of interaction is two-sided and the 

addressee can refer to his mind, providing an answer to the 

question or express his unawareness on it". Some of the 

questionnaire answers show that the teachers may like asking 

their students about the lecture topics as a teaching strategy 

for the purpose of preparing them to the lesson and 

recognizing their background and thoughts regarding the 

topic. Furthermore, this strategy helps in making the 

students‟ comprehension progressing well. Others state that 

they like asking questions for seeking information more than 

giving; because this will make the process of explaining the 

lesson easier as the effort is given by the students. This 

strategy may lead to build spontaneous relationship with the 

students, and make the teacher close to her students' 

thoughts. This is in line with Goffman (2004:45) who argues 

that Interrogatives are structures by which the speaker directs 

the route of transferring information from listener to himself 

in which the speaker tries to create motivation in listener in 

the related discourse topic to receive specific information, 

and this increases two-sided relation between speakers in 

class. 

 The application of command clauses with a lack of the 

offers in the female talk gives a reflection of being direct in 

her speech. She prefers using commands to express her 

demanding of goods and services with her students rather 

than offers; unlike the man who prefers using offers more 

than commands. Moreover; he uses formal language for 

asking services with modality expressions and adjuncts 
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frequently in both offers and commands. This tells how that 

the male teacher is more polite in classroom interaction 

Through the direct language the female teacher wants 

to create a close relationship with the students. This is in 

contradiction with Mulac (1999). 

4.2 Realization of Teachers’ Roles Based on the Analysis 

of Mood Structure in the Teachers Talk 

 According to the observations, there are five types of 

roles have been employed by the male and female teachers in 

their classroom interaction. Both teachers play the role of 

controller.  While the female teacher functions as prompter 

and organizer, the male teacher acts as participant and 

assessor. 

As a controller, the teacher takes the lead of all 

activities like giving instruction, reading aloud and doing 

explanation asked or required by the course, controls the 

students and monitors them. These are the common role that 

is seen in situation when the teacher is in control (Harmer, 

2001).  

From the findings that the male teacher tends to give 

more explanation through the declarative clauses while the 

female teacher tends to extract the explanation from the 

students through the interrogative clauses, and the female 

teachers' commodity of exchanging goods and services 

expressed mostly in commands (direct language) such as: 

open your books, listen carefully please, you will listen once, 

go to page (11); moreover, she does not give the students 

enough chances to ask her questions in comparison with the 

male teacher, at the last five minutes she answers only 3 

questions of the students through 17 clauses as mentioned in 
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table 3; it can be stated that the speech function of question 

and command as demanding speech roles (Eggins, 1994: 

193), which are mostly used by the female, gives her the role 

of dominant controller of the group rather than other roles. 

The teacher can be a controller of: - what is said and done 

when students speak; and the language students use etc. 

(Harmer, 2007). From the argument of Harmer (2001) that 

the teachers who believe in transferring information or 

knowledge feel at ease participating in the image of a 

controller as the controller also means the source of 

knowledge in the classroom, it can be stated that the male 

teacher as information provider is a controller also; since he 

is a source of knowledge and information. 

 Through the role the male teacher plays as an initiator 

giver of the information, he doesn‟t focus on the questions as 

a way of teaching. He just asks some questions at the end of 

the lecture for the purpose of evaluation and examining 

students‟ concentration. Thus; he functions as an assessor, 

unlike the female teacher who asks the questions for letting 

her students explain the lecture. The Assessor task is 

checking students‟ performance and progress (Harmer, 

2001). According to the questionnaire answers, the questions 

asked at the end of the lecture are usually to correct mistakes, 

giving feedback after the explanation of the lecture and 

evaluating the learner; whereas the purpose behind the 

application of the questions during the lecture is mostly to 

make the students express their knowledge background, so 

there is no evaluation, correctness or assessment. 

 The male teacher prefers group work when he corrects 

the wrong answers of his students and when he answers his 

students‟ enquiries at the end of the lecture. He takes the role 
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of speech exchanger and respondent that makes him more 

cooperative than the female teacher. Female teacher is a 

leader through the heavy use of commands and directing 

questions, she decides what topics to focus on and never 

gives the students chances to express their enquires. She is a 

dominant in the classroom group and not a cooperative or a 

part of the group. Thus, the male teacher is a participant 

based on (Harmer, 2001) teacher works as participant if he 

gets pupils to talk and listen to each other, rather than 

directing all their talk.  

She plays the role of prompter or motivator since she 

encourages her students to function as lecturers when they 

answer her questions for the purpose of explanations. When 

encouragement is needed for the students, it is the teacher‟s 

responsibility to provide it (Harmer, 2001). Without 

motivation, effective teaching or effective learning cannot 

take place. A motivated teacher can teach better and motivate 

the learners as well. 

She is an organizer since she used a lot of commands 

and made her students as lecture presenters. Examples of 

organizational aspects of a teacher‟s role: (1) giving clear 

instructions; (2) organizing and setting up activities, (3) 

managing seating etc. (Harmer 2001).   

5. Conclusion 

   In conclusion, some differences of male and female 

application of Mood system for the purpose of establishing 

interpersonal metafunction inside the classroom have been 

found. The female is less polite than the male teacher, she 

tries to create a spontaneous relationship with her students 

through the use of direct language, commands, and asking 

questions as a strategy of teaching while the male teacher 
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uses a lot of formal modulated language, offers and 

compliances. Both of them work as controller of the class. 

The female teacher takes the roles of prompter and organizer, 

and the male teacher plays the roles of participant and 

assessor.   

6. Recommendations for Further Studies 

Based on this study, it will be better if an analysis is 

applied on more participants to have various results and to 

explore if it gives similar or different results from the current 

study. An investigation of the experiential meaning and the 

textual meaning as meaning values of systemic functional 

grammar, in the current data will benefit in the field of 

speech function studies. Besides, utilizing another research 

instruments of data collection such as interview may provide 

more data. 
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 في أجظبية كمغة االنجميزية المغة فصهل في الطعمم لمغة وظيفي تحميل
 األسطرية الجامعة

 لغة وأستاذة أستاذ بهاسطة أنجزت محادثتين  عن مختصرة دراسة
 نعرية ضطن الجامعة في التدريس هيئة أعضاء ضطن من إنجميزية

SFG  ووظائفها المغة استخدام حهل 

 فرحات دمحم دمحم فاططة
 ، زليتؼ، ليبيااإلسالمية األسسرية الجامعة، اآلداب كمية ،اإلنجميزية المغة قدػ

E-mail: mrsfarhat2009@yahoo.com 

 : الطمخص
 الفرؽل داخل الجامعي األستاذ يدتعسميا التي االنجميزية الحديث لغة تحميل إلى البحث ىدف      
 ىةاا خةالل مةؼ .بةزليتؼ األسةسرية الجامعةة فةي اإلنجميزيةة المغةة محاضرات أثشاء الطمبة مع لمتؽاصل
 فةي واألسةتاذات األسةاتاة حةؽار لغةة فةي الستؽاجةدة الذخرةية الؽظيفيةة التركيبةة دراسةة تسة  ,البحةث
 عسميةة فةي والسعمسةة  السعمةػ مةؼ كةال يأخةاىا التةي األدوار مقارنةة و ,طالبيةػ مةع الدراسةية القاعةات
 الشسةؽذ  نعريةة فةي التفاعميةة الرةي  تحميةل عمةى اعتسةادا الطمبةة مةع والتؽاصةل السحاضةرات شةر 

 تطبية  تةػ Halliday (1985, 1994, 2004, 2014) قةدميا التةي الشعةامي الةؽظيفي الشحةؽ  
 طريقةة خةالل مةؼ البيانةات جسةع وتةػ . بحةث كسةشي  الشةؽعي الؽصةفي والتحميةل الخطةاب تحميةل

 فةي االسةتبيان واسةتخدم .السحاضةرات خةالل والطةالب السعمسةيؼ بةيؼ السحادثةة بتدةجيل السالحعةات
 مةؼ عةدد عمةي اسةتبيان تؽزيةع  تةػ حيةث.التحميةل ودعةػ البيانةات مةؼ السزيةد لجسةع أيزةا البحةث
 الجسةل تحميةل وتةػ .الفرةل داخةل الطمبةة مةع الحديث تبادل بعسمية يتعم  فيسا آرائيػ ألخا السعمسيؼ
 SFG .(2013) Bloor and Bloor مفيةؽم ضةسؼ جسعيةا تةػ التةي السشطؽقة المغة في السدتعسمة
 اختيارات خالل مؼ Meaning Interpersonal بشاء كيفية دراسة ىي الؽظيفية القؽاعد أن يؽضح
 مختمف بذكل استخداميا تػ قد الشط  وظائف أن عؼ  الشتائ  وأسفرت . الشحؽية والتراكيب الكمسات

 السعمسة وأن  .الطالب مع تفاعميػ في مختمفة شخرية عالقات إلنذاء والسعمسات السعمسيؼ قبل مؼ
 الجسةل السعمةػ يدةتخدم بيشسةا السحاضةرات لذةر  كؽسةيمة االسةتفيامية الجسةل تطبية  إلةى تسيةل

 أثشاء الرسسية والمغة السد  أسمؽب استخدام السعمػ يفزل ذلغ إلي باإلضافة .الغالب في التؽضيحية
 كتعبيةرات تؽاصةميا فةي رسةسية وغيةر مباشةرة لغةة تدةتعسل التةي السعمسةة عكةس الطمبةة مةع تؽاصةمو
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 Harmer(2001) نعرية إلي استشادا لغتو خالل مؼ السعمػ يؤدييا التي األدوار وأن. واألمر الطمب
 لمجسةل باسةتخدامو والسكثةف الستؽسع شرحو خالل مؼ الفرل في participant السذارك دور: ىي

 السقيػ دور يأخا أيزا .االستفيامية الجسل عمي اعتساده وعدم كبير بذكل declaratives الفرضية
 مؼ السذجعة الذخرية كؽنيا عمي يخترر السعمسة دور بيشسا .asseser لطالبو الدراسي لمسدتؽ  
 االسةتفيامية لمجسةل الستكةرر باسةتخداميا بأنفدةيػ السحاضةرة شةر  فةر  طالبيةا إعطةاء خةالل

Interrogatives السشعسةة القياديةة الذخرةية دور تأخةا وأيزةا الطالةب  عمي العبء يقع وبالتالي 
 الستبعة طريقتيا خالل مؼ السحاضرة ومحتؽيات بسؽاضيع  يتعم  فيسا ميػ ىؽ ما تحدد التي لألمؽر
 .ليةػ السعمؽمةات إعطةاء مةؼ أكثةر الطمبةة مةؼ االجابة وسحب األسئمة عمي تعتسد والتي التدريس في
 في اإلنجميزية المغة تدريس عسمية في مختمفة اإلنجميزية المغة ومعمسة معمػ يأخاىا التي األدوار فإذا

 .الجامعة

 , Interpersonal Meaning  الفرل لغة, السعمسيؼ لغة :الرئيدية الكمطات


