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Introduction 

This study aims at investigating two important concepts related to foreign 

language teaching, method and technique. Like any other discipline, 

teaching methodology has its own terminology. Different attempts have 

been made in order to find out the nature of teaching methods and to 

identify the relationship between methods and techniques. These attempts 

have resulted in different perspectives. In fact,  such views help to form the 

framework through which analyzing and describing different teaching 

methods can be conducted.   

In what follows, the two correlative terms: method and technique will be 

discussed in detail.  

1.  Method  

For over a century, scholars have attempted to solve the problems of 

language teaching by focusing on the concept ‘method’. In fact, there has 

been continual discussion about how to describe the process of teaching and 

what the best ways of doing it are. Looking back at the past decades in the 

field of foreign language teaching, it is clear that this field has advanced 

mainly by conceptualizing teaching in terms of teaching methods. Stern 

(1996: 471-2), in his historical review of the method concept, attributes the 

emergence and development of different teaching methods to three main 

features, i.e. economic, political or educational conditions. The grammar-

translation method, for instance, emerged to meet the educational needs 

affecting schooling in the nineteenth century.  

Many scholars have defined the term ‘method’. Davies and Pearse 

(2000: 202) see ‘method’ as a way of teaching that takes into consideration 

principles of language teaching and learning and the activities and 

procedures to be employed. Brown (1994: 159), on the other hand, defines a 

method as a set of classroom specifications that aims to achieve particular 

linguistic objectives. He also stresses the teacher and student roles, subject 
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matter objectives, materials and sequencing. As seen by Paulston and 

Bruder (1976: x) methods:  

refer to the procedures of language teaching … The lesson plan, 

the curriculum, the scheduling of classes, and the selection of 

textbooks, in fact most of decisions made about language 

teaching outside the classroom, form part of the method and 

should of course be in harmony with the basic tenets of the 

approach. 

 A method concept is considered as a systematic set of teaching 

practices that includes aspects like the syllabus, learning activities and 

teaching techniques. These procedures are based on particular 

principles of language and language learning. In other words, a 

method is an application of tenets dealing with how a language is 

taught and learnt. 

  A number of specialists have criticized the concept of teaching 

methods. Some of them contend that methods like the grammar-

translation method and the direct method are vague and inadequate 

because they limit themselves to a specific aspect of a broad subject 

(Mackey 1965 in Stern 1996: 482), that teachers do not resort to 

methods to plan their lessons (Long 1990), and that methods tell us 

little about what actually happens in classrooms (Allwright 1988 cited 

in Larsen-Feeman 2000: x ). Similar to Mackey, Stern (1992: 14) 

notes that no method is adequate to meet the great variety of 

conditions, types of students and levels of education. Furthermore, 

Nunan (1996: 133 cited in El-Bousefi: 2001) asserts that there is no 

perfect method that can be employed for all contexts. He says that 

“More recently it has been realized that there never was and properly 

never will be a method for all …” 

On the contrary, Larsen-Freeman (2000: ix-x) lists a number 

of arguments in favour of methods. She argues that (1) teachers 

become more aware of their beliefs, principles and values about 

language teaching if they are exposed to methods; (2) methods offer 

teachers the understanding of other alternatives to what they now 

view and practice; (3) methods provide teachers with a great deal of 

techniques and practices that help them deal more properly with 

different levels and types of students. 
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 2.   Technique  
Brown (1994: 160) defines a technique as “Any of a wide variety of 

exercises, activities, or devices used in the language classroom for realizing 

lesson objectives.” In Widdowson's (2001: 193) terms, a technique refers to 

the activities through which a certain context, such as linguistic utterances, 

can be introduced to learners. Furthermore, Al-Mutawa and Kailani (1996: 

12) define a technique in terms of the activities employed by the teacher in 

the classroom.      

Techniques, therefore, are the actual classroom behavior or means 

the teacher uses in order to attain the objectives of a method he adopts or 

the aims of the course he teaches. These techniques have to be compatible 

with those objectives and goals. If the course, for instance, stresses 

communicative skills, activities that involve pair and group work can be 

employed. Such activities may include tasks like information sharing and 

oral interaction. If, on the other hand, accuracy is emphasized, exercises 

dealing with linguistic analysis and translation tasks can be used.  

According to Richards and Rodgers (1997: 26), a technique or what 

they term ‘procedure’, consists of three phases of teaching, namely 

presentation, practice and feedback. Presentation refers to the teaching 

activities like dialogues and drills that present new language and explain 

different aspects of language. Practice is the actual classroom behavior used 

for practising language. Feedback, on the other hand, refers to the 

procedures used to assess the knowledge the learners acquire.  

Moreover, Rodgers (Internet)
2
 links between some types of 

intelligence and certain instructional tasks or activities. Rodgers' notion 

here is adopted from the Multiple Intelligence view of human talents 

suggested by Howard Gardner (1983). Gardner (in the table below) presents 

seven innate types of learners’ intelligence and the educational classroom 

activities that can be employed for each type of intelligence. The role of the 

teacher here, as viewed by Rodgers, is to identify the learners’ intelligences 

and then to determine the appropriate instructional activities and tasks in 

response. 
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Intelligence Types and Appropriate Educational Activities 

Intelligence Type Educational Activities 

Linguistic 
lectures, worksheets, word games, journals, 

debates  

Logical puzzles, estimations, problem solving 

Spatial 
charts, diagrams, graphic organizers, drawing, 

films 

Bodily hands-on, mime, craft, demonstrations 

Musical singing, poetry, Jazz Chants, mood music 

Interpersonal group work, peer tutoring, class projects 

Naturalist 
field trips, show and tell, plant and animal 

projects 

 

 

Davies and Pearse (2000: 187) argue that “… many teachers 

continue to use activities and techniques that have passed out of fashion." 

This situation, they maintain, is a result of ignorance rather than informed 

professional judgment. 

 Teachers have to make use of techniques, select the ones that seem 

appropriate for their own teaching-learning situation and encourage learners 

to develop their learning strategies. Dealing with techniques in a positive 

and enthusiastic manner may appeal to the genuine interests of learners. 
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